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that students with one year of Latin can be put into one of the
rather demanding modern language courses and handle them
with great ease.

IN THE TEACHING OF ENGLISH GRAMMAR

Our only major change here was to revert to the old text
books. When the student is studying Latin grammar, English
grammar becomes both easier and less necessary. But for those
later grade students not taking Latin, we bought reprints of the
old Cupperthwaite and Marshall textbooks of a previous gener-
ation. We found in them far more exercises and a far clearer
presentation that is found in the new grammar books. The new
books spend most of their time defining and very little actually
exercising the student’s understanding. OIld Cupperthwaite and
Marshall believed in exercises.

IN THE TEACHING OF FRENCH

“Why,” cries the student, “do we have to learn French?”
“Because,” replies the educator, “Canada is a bi-lingual country
and because knowledge of a second language is good for you.”

Dutifully, if laboriously, the student therefore returns to his
text book. It is usually a painful little manual that begins on Page
1 with a picture of a teacher under which is written, “Voici le
professeur.” We also learn, “Voici le crayon” and “Voici le
tableau noir”—all fine classroom images, already distasteful to
the student on other grounds. Hence we learn the regular verb
forms. With the advent of clauses and conjunctions, however, we
are whisked out of this classroom imagery and over to Paris
where we remain as long as the university professor who wrote
the book can keep us there. We visit the Louvre with the past
indefinite, drink coffee on the Champs Elysées for the imperfect
and finally tackle the subjunctive among the beautiful gardens
of the Tuilleries.

All of these things no doubt thrilled the author on his last
trip to France. But, alas, they do not thrill the student. Instead
they leave him with the impression that the Frenchman is just
a trifle over-civilized, to put it nicely. (The students do not al-
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ways put it nicely.) Furthermore, no self-respecting red-blooded
Canadian boy would be caught dead trying to say “u” as in “une.”
Add to this textbook the spectacle of the middle-aged lady teacher
urging the boys in the back row to twist their facial muscles just
so, while the girls in the front row all giggle, and the conviction
soon becomes rooted. Learn French he will, but only just enough

to get through the Grade 12 examinations and that will be that.

Though the course was originally sold on the grounds that
Canada is a bi-lingual country, the student has been permitted to
see curiously little of French Canada. His textbooks are Paris-
centred because, let us face it, not all the university professors who
produce them are altogether in love with the French of Montreal
and Quebec—those, base, hybrid, centres of provincialism, so far
removed from the glories of real France, whose only recommend-
ation is that they were the roots from which this country sprang.

So we will sell our subject on the basis of a fraud. We will use
Quebec as the excuse to ram it squarely into the middle of the
public school curriculum and once we get it there we will talk
only Paris, the home of “pure” French.

How “pure” French differs from Quebec French can be
easily understood by an English-speaking Canadian. The dif-
ference between the French of educated Quebec and the French
of educated Paris is the same as the difference between the English
of educated Winnipeg and Oxford English. How much sympathy
would we have with a Quebec school that announced it was going
to teach only Oxford English because that was the only “pure”
English?

We therefore approached the French course with several
principles firmly established. (1) We would set as an uncom-
promised objective fluent bi-linguality. (2) We would achieve
this by (a) an enormous quantity of English to French trans-
lation, (b) a very heavy French reading program including the
eventual use of French text books in other subjects in the third
year, (c) heavy use of recorded conversational French through-
out the course (d) daily attendance at classes in St. Boniface
College throughout the final year. Finally (3) we would teach
the French of educated Quebec and compose the entire course
around the Canadian scene.

We therefore rewrote the textbooks. We threw out all the class-
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student wish to attend a continental university. But the real ad-
vantages are not the obvious ones. To speak two languages is to
be able to live in two worlds and to have that much greater an
understanding of human nature. In this generation, when national
unity is the great local problem, the less obvious advantage is the
most essential because one of those two worlds is the world of
French Canada.

IN THE TEACHING OF ENGLISH COMPOSITION

As well as the history essays, most boys are required to pro-
duce two compositions a month, usually short fiction stories. The
stories must be rewritten to the satisfaction of the marker. The
object here is to create an ease of expression, to develop the
imagination and to show the unwritten rules which control the
structure of plot.

Many youngsters easily develop a talent for self-expression,
but it is prevented from maturing because discipline is lacking.
They do not need to write against deadlines; they are not writing
to restricted conditions; even spelling and paragraphing is not
properly controlled. When this discipline is provided, we find
that some fine writers emerge. In fact, seven of the Grade 6 and
7 boys this year have embarked upon novels.

IN THE TEACHING OF SCIENCE

Here, in the first two years, the school has had to content
itself to teach the textbook courses of the public schools. Absence
of sufficient staff members has prevented us from doing here what
we would like to do. We may now however embark on this course,
with the addition to the staff of Mr. and Mrs. Frank Doolan. Mr.
Doolan is with the staff of Canadian Aviation Electronics.

The essential principle of the science course is this: The boy,
by means of this course, must learn the process of inductive rea-
soning. In other words, he must learn to be in fact a scientist.
The present curriculum does not appear to have this aim. Lavish
laboratories are provided along with highly-skilled teachers and
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There is, for example, a decisiveness of character and a habit
of direct action after thought. There is a capacity for hard work,
including drudgery if drudgery is necessary to reach an objective.
There is, in many cases, a certain gentleness and generosity—
guarded, of course, by the superficial mask of skepticism which
most teen-agers feel essential. There is also an almost fierce sense
of loyalty, the one to the other, so much so that we have shied
away from inter-school games. In some, there is even the beginning
of charity, but this is hard come by and usually we see it only in
adulthood. Finally, there is a fine and decisive candor on the
matter of the Christian faith. Many accept it; many don’t. But all
seem to know that there is something to accept or reject and that,
if Christianity is really true, no other decision could possibly
matter so much.
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